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1. Introduction
This mobility diary is a dissemination material, as a summary and first
hand narration, of the experience of the participants in the 45 mobilities carried
out within the project Erasmus + New Challenges in Interculturality for Lifelong
Learning. These mobilities include both courses and observation activities in
different European countries. The central theme of all of them is based on the
needs of different organizations in the municipality of Vícar (Almería) in terms of
integration of migrants and interculturality. These organizations, among which
are the city council of Vícar, IES La Puebla and several immigrant associations,
have collaborated in the development of this project, thus strengthening the
cooperation of the different agents at different levels.
With this journal we intend, first of all, not only to contribute to the
European dimension of adult education and its transnational dimension, but also
to reflect, first hand, the personal experience acquired by the participants in
these activities. All this is framed within a much broader context of activities that
have been developed throughout the duration of this project, which has allowed
to increase the impact and transfer of the acquired competences. In this sense, it
should be noted that the journal offers a multifaceted vision of interculturality in
a cultural spectrum that covers a wide range of aspects, as we will see in more
detail in the last section on impact and dissemination.
Our interests in the project have covered objectives ranging from
integration programs for immigrants in educational organizations and society, to
historical, gastronomic and literary aspects of interculturality. From all the
experiences we derived, at a later stage, proposals for integration of what we
have learned in the daily work of the people and institutions represented and, as
we can see in the following pages, this mobility diary is an example of this.
For more information on New Challenges in Interculturality for Lifelong
Learning, please consult the project website
https://erasmusplus.ieslapuebla.com/k104/.
For additional information on other European projects of IES La Puebla,
please visit the following web page
5

https://www.ieslapuebla.com/centro/index.php
or our dissemination on social media (Linkedin, Twitter, Facebook,
Instagram, Epale...), under the generic account erasmuslapuebla
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2. TURKEY (Kayseri)
Arif Molu Meleski ve Teknik Anadolu Lisesi (Observation)
September 2018
Keys of the integration of immigrants from conflict countries in surrounding
countries.
Arif Molu Lisesi, is a formal and public vocational training center, which is
located in the center of Kayseri city. Our training activity was guided by a
teacher of this center, we visited the center for 5 days, participating in the
observation of some of the classes, interacting with students, knowing the
facilities

and

its

organizational

structure,

interviewing

and

exchanging

information and experiences with the teachers of different areas, technicians of
the counselling department and the school headmaster.

Arif Molu Meleski ve Teknik Anadolu Lisesi

It should be noted that this training center is a school where many migrant
students are enrolled, most of them coming from countries in conflict zones, such
as Syria, Iraq, Iran, Afghanistan, etc.
The migrant students attend classes with native Turkish students.
At the Arif Molu Lisesi training center, 5 different training programs are
studied:

•
•

Information Technologies
Biomedical Technologies
7

•
•
•

Textile Technologies
Mechanics
Chemistry
We were struck by the fact that in the mechanical and chemical

workshops, or the textile workshop, for a class of about 30 students, there
are between 4 and 6 teachers, who give classes simultaneously, distributing
the students in groups, which rotate, at different machines or working tools,
observing that the classes are mainly very practical.

Workshops

Classrooms and workshops

•

Classes have a duration of 50 minutes.

•

School hours are from 8:00 am to 4:15 pm.
8

•

The school period covers the period from the 3rd week of September to
mid-June.
During the visits to the classes, we had the opportunity to interview

migrant students from Syria, Afghanistan, and to know something about their
migratory process and their integration in the school.

With the Tirkish headmaster, teachers and students

Some images caught our attention, such as the fact that students were
obliged to leave their cell phones on the teacher's desk when entering the
classroom.

Custody of cell phones

1.- Counselling department
Given my background in the area of Social Services, I would like to
highlight the interview we had with the three professionals of the guidance
9

department of the center. This department works with students in groups,
through talks, and also individually. The areas of work include: Vocational
Guidance, socialization problems, bullying, addictions, personal or family
problems, and also from this department the proximity between the different
cultures that coexist in the school is promoted.
2.- Visit: Vocational Training Center for Women
It is a public training center for the vocational training of women.
The training provided in this center is:
. Hairdressing and beauty.
. Sewing.
. Cooking.
. Complementary computer training.
The students, during their training, have practical classes in the center and
professional internships in companies, for which they receive an economic
compensation

(65

lire/month).

The

collaborating

companies

where

the

internships are carried out receive a subsidy from the State.
In this center we were treated to a wonderful typical Turkish lunch.

Havng lunch with the Turkish coordinator

3.- Visit: Adult Education Center Melikgazi Halk Egitim Merkezi-Goz nuru
Kayme
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In the city of Kayseri there are 14 Adult Education Centers, similar to the
one we visited. They are public centers, attendance is free and they belong to
the city council.
The minimum age to enter is 14 years old (after finishing compulsory
education). The average age is between 22 and 40 years old.

At the door of the Adult Education Center

The objective of these adult centers is, on the one hand, to make
traditional work known to the population, to promote these traditions and
prevent them from disappearing, and on the other hand, to be a socio-cultural
space for entertainment and socialization.
We visited some of the workshops that are taught there, and interviewed
some of the trainers. The workshops were related to the traditional crafts of the
area, we visited pottery workshops, elaboration of fabric pictures, pictures with
flowers made of bread dough, embroidery, elaboration of crystal figures, silver
jewelry... The products that are made there are then sold in markets.

Jewelry
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Workshops

It should be noted that these centers also offer Turkish language
workshops for the migrant population.
The center we visited has an average of 600 students per year.
The building is designed to promote comfort, bright, open spaces, with
areas for rest, breakfast or snacks.
These centers are also used, in some cases, as therapeutic resources,
indicated by health professionals for patients with mood disorders.

With students

4.- Closing event
The delivery of diplomas took place in Arif Molu and, afterwards, the
participants celebrated a farewell event to say goodbye to our hosts. On our
return, the participants evaluated the activity together with the project
coordinator.

12

Closing event

With the Turkish teachers during the farewell event
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3. ITALY (Cilento)
The Chain Foundation (Course)
“We are what we eat”
October 2018
Food: Cultural, Business and Health Aspect
Cilento (province of Salerno) is an area or sub-region of the Campania region
in southern Italy, located between the coast and the mountains.
The National Park of Cilento and the Diano Valley is, since 1998, a part of the
UNESCO World Heritage Site with the temples of Paestum and the Charterhouse
of Padua.
Since 1997 it has been a Biosphere Reserve.
During this course we visited several places. We discovered authentic flavors
of the past (bread, wine, oil, jams), gastronomic and wine products produced by
small companies, some of them family-run. They elaborate the products in all
their phases, from the choice of the raw material to the packaging.
Because each region has its own specialties, its own products, its own typical
dishes that come from the local reality of each place, also allowing us to know its
culture, its values and its history. The producer makes himself known and tells
his story through the tasting of food that is generated there.
It offers us fresh, healthy food in contrast to industrial food, as a beneficial
alternative for everyone, for the environment and for health.
We were able to see how cultural history and gastronomy are closely related
and how the places, because of their history and cultural heritage, have their
culinary customs rooted and how they take advantage of the resources of the
area to produce food, and that this in turn involves a sustainable balance and
care with the environment in which they live.
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The course took place in several locations. Below is a brief summary of the
mobility through Cilento.
1.- Pompeii
Guided tour through the history of this beautiful city, where reference is made
to its inhabitants, gastronomic customs; food, types of food and beverages,
which were most used at that time by its inhabitants and how they represented it
in their paintings.

Pompeii

2.- Buffalo farm in Paestum where the famous mozzarella and other
derivatives of buffalo milk are produced, which we were able to taste. They
explained to us how the farm works, as well as the production, distribution and
sale of their products.
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Visiting the buffalo farm

3.- Ruins of Paestum.
We took then a guided tour of the Greek ruins of Paestum.
Founded by the Greeks around the 7th century BC, it was known by the name
of Poseidonia, until in 273 BC, Rome made it a prosperous colony, giving it its
present name. Located within the commune of Capaccio-Paestum, in the
province of Salerno.
16

It is an archaeological site of Greek architecture and of great importance,
recognized by UNESCO as a World Heritage Site along with the National Park of
Cilento and the Vallo di Diano in 1998.
Most striking is the sight of the three majestic Doric style temples built on a
green plain, which reflect the light differently according to the time of day and
the seasons. They are the Temple of Hera, the Temple of Neptune and the
Temple of Ceres (dedicated to the Goddess Athena), followed by a visit to the
Museum and the end of the day with the arrival in Acciaroli.

Paestum
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4.- Acciaroli
Within the Cilento Coast, there are several communes as we have seen. In the
commune of Pollica, there is Acciaroli together with another village called Pioppi.
Acciaroli is a village of about 800 inhabitants, the most populated of the
commune of Pollica in the province of Salerno (Campania Region). It is famous
because it is the place with the highest percentage of centenarians.
This, according to studies, has a lot to do with food, the Mediterranean diet and
the use of certain herbs such as rosemary.

Acciaroli

5.- The Ancel Keys Revolution
The biologist, physiologist and nutritionist Ancel Keys is considered the
"father of the Mediterranean diet". He baptized the Cilento area, in the early
60's, as the "TRIANGLE OF LONG LIFE". Ancel Keys, together with his
collaborators, came to the conclusion that a diet based on bread, pasta, fruit,
lots of legumes, little meat, fish and extra virgin olive oil, provided extraordinary
beneficial effects on health and longevity.
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He called this type of diet the "MEDITERRANEAN DIET", being the first to
introduce this concept in a detailed study and for this reason he is considered its
discoverer. In fact, there is a museum dedicated to it in the town of Piopi.
6.- Museum of the Mediterranean diet in Pioppi

En el museo de la dieta mediterránea

7.- Minneapolis + Elea: Ancel Keys Villa
Minnelea, which merges the two names, is the place in the heart
of Cilento, where Ancel Keys lived for more than 40 years since 1962. We visited
his house and the Ancel Keys Ecomuseum on a guided tour.

Minellea
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8.- The Pollica. Heritage of Angelo Vasallo
Pollica is a town in the province of Salerno of about 2,500 inhabitants.
Angelo Vasallo was an Italian politician who was mayor of Pollica for
several years. He was defined as an environmentalist and anti-mafia mayor. A
fisherman by profession, he fought for the environment and against urban
development

projects

that

broke

with

the

ecosystem

or

were

unclear

investments. He died, apparently murdered by members of the Mafia in 2010.
During our tour, we had the opportunity to visit several places, such as
the study center and the house of Angelo Vasallo.
In this village, the Convention for the Safeguarding of the Intangible
Cultural Heritage was held.

Angelo Vasallo´s house

9.- Agricultural Cooperative in Pietrabianca (Marina di Casal Velino)
In this agricultural cooperative, 100% organic extra virgin olive oil of
recognized prestige is produced.
During the visit, we were able to taste the extra virgin oil and visit the
cooperative, explaining the whole process from the arrival of the olives to the
production of the oil, as well as the use of all the waste that is released (pits,
alpechín) for the production of fuel or fertilizer.

20

After the visit, next to the agricultural cooperative, (Ristorante Coop.
Nuovo Cilento), in the village of San Mauro, we had a didactic explanation of how
olive oil is tasted, what are the taste buds involved in detecting these flavors and
tasted several typical dishes of the area.

Agricultural cooperative Pietribianca

10.- Landscape and technology
The Mill Valley: landscape, herbs, water management, mills.
Guided tour of the water mill and surrounding countryside, and
explanation of the flora of the area and plants used for food. Tasting of local
bread, oil and wine and lunch.
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The Mill

11.- Ortodonico Museum
In this visit we were able to know the artisan way of the elaboration of
the oil.

Traditional elaboration of oil

12.- Dinner by Chef Pasquale at Filomena's house.

Cooking workshop by Chef Pascuale
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13.- Food and society. Visit to Elea-Velia
Visit to the archaeological site of the ancient Greek city of Elea, also
called Velia.
We were explained its origin and history. It was a city dedicated to the
cultivation of the land and trade. They also told us about the culinary uses of that
time. We visited the terma. Declared a World Heritage Site by UNESCO in 1998.

Elea Velia

14.- Cooking workshop at the professional catering institute of Cilento.
Preparing our food. At the professional catering institute in Cilento.
We received a practical cooking class by Chef Pasquale. We were able to
see how to prepare healthy and homemade dishes taking advantage of all the
products that the region has to offer.
Recibimos una clase práctica de cocina a cargo
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Cooking in the workshop

15.- Art and Gastronomy
Making an individual drawing, related to the places and foods that had
been part of the course contents (these drawings were delivered at the end of
the course).
8
9
10
11
12
13
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Drawing workshop

16.- Food and poetry. Literature from the participating countries
In this activity, we were given a poem about the olive tree, by an Italian
author, to be translated into the different languages of the participants.

This

poem was read at the closing of the course.
17.- Other activities
Visit to Palinuro
Palinuro is a small village in Centola, in the province of Salerno.
The Cape is a rocky promontory located in the southern part of the Cilento
region.
18.-Boat ride along the coast of the Isle of Capri
On this boat ride, we were able to observe the wonderful and whimsical
shapes that nature had sculpted on the cliffs of the coast. In addition to taking a
swim, we had the great opportunity to enter the fantastic Blue Grotto.
The Blue Grotto, is a beautiful sea cave off the coast of the Isle of Capri, in
whose interior, the sea seems to be illuminated underwater, resulting in a
magnificent blue color, hence its name. This is due to another opening in the
grotto, completely submerged and located at the bottom, which allows the
entrance of sunlight illuminating the water from below.
The light, the turquoise blue color of its waters, the smell, the echo and
the sonority of the natural grotto, transmit an unparalleled beauty.

Blue grotto
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Afterwards we had the pleasure of tasting a lunch with dishes prepared by
the students of the Ancel Keys Institute of Higher Education.
19.- San Severino di Centola
Known until 1861 as San Severino di Camerota, the village was founded
in the 10th-11th centuries. The original settlement, located on a hill, was
gradually abandoned at the end of the 19th houses were built in the valley just
below the hill to be closer to the railroad. Today, the old village is a ghost town
and a preserved heritage site, due to the state of preservation of its medieval
structure.

Medieval village and railway
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Translation of the poem THE OLIVE TREE, by members of our group.
Pobre olivo,
en una colina mirando al oeste.
Un olivo, deformado por los vientos.
Las nubes blancas en el cielo,
hacen que sus hojas brillen como la plata.
Cuando el sol se pone en el mar
sus hojas parecen ser doradas.
¡Pero pobre olivo abandonado!
¡Durante años nadie te ha azadonado!
Los robles han crecido a tu alrededor
y a tus pies, la base está arruinada.
Recuerdas que alguien te plantó
una mañana de Febrero?
Giovanni te ató un cordel,
uniéndote a la tierra con la mano.
Día a día, medía las ramas,
una por una contó las hojas.
Parecía haber encontrado un tesoro,
al llenar la primera canasta.
Cuarenta inviernos te aró,
y cuarenta veces te podó en marzo.
Pero entonces una noche, se fue cansado
y nunca volvió. ¿Cuánto lo has esperado!
Escuchaste la campana de la muerte del convento:
la gente caminaba por el camino del cementerio.
Han pasado ciento cuarenta años.
¿Qué le pasó al pobre Giovanni?
Ceniza y tierra en el pozo oscuro
y desde esta colina todavía lo esperas.
Cuando amanece temprano
lo ves bajando por la Via dei Piani;
Cuando la luna sale por detrás de la montaña,
se pone de pié y no puede hacer nada.

20.- Closing event

Closing event
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4. BÉLGICA (Liège)
Le Monde des Possibles (Observation)
January 2019
Integration/education through linguistic immersion, ICTs and social
work

Entrada a Le Monde des Possibles

Le Monde des Possibles is an association whose objective is to
develop initiatives aimed at the integration of people from other countries
into Belgian society through cultural, training and awareness-raising actions
against inequalities and all forms of exclusion..
1. 1. French as a foreign language course

Work sessions

One of the most important projects is the French as a foreign
language course, which the Belgian government makes a mandatory
28

requirement for obtaining the citizenship card. They follow the parameters
of the European Framework of Reference for Languages and, in addition to
using their own material, they have a dossier provided by the European
Commission as support material. This material is divided into a series of
didactic units whose contents are related to the real needs of the people to
whom the course is addressed: looking for a job, going to the doctor,
contracting services, carrying out bureaucratic procedures, etc.
2.- Citizen integration courses

Course

The most remarkable thing about these courses is that they take into
account whether the person has previous knowledge of the French language
or not in order to be divided into two groups and thus serve each one
according to his or her needs.
3.- Social and legal services

Reunión con la cooridnadora del centro de acogida

It is designed to prevent migrants from suffering problems of social
exclusion. The association acts as a mediator between people and
29

institutions and offers support in matters of foreigners' rights (asylum,
regularization,

etc.),

family

(especially

family

reunification),

legal

proceedings of various kinds, citizenship procedures, the fight against
racism and discrimination, and in general any administrative and financial
issue.
4.- “Friends house” project
The Association runs a program to help people with refugee status
find a first home called Casa Amigas. They offer interest-free financing of a
certain amount of money to sign a lease. In addition to returning this
money to this solidarity fund, each beneficiary contributes a certain amount
that is then used to finance new projects.

Reunión

5.- Interpretation and accompaniment training
This project, called Univerbal, uses the language skills of some
migrants to interpret for others. The association offers specific training
courses to train future interpreters. Candidates must have a B2 or C1 level
in order to access these workshops and the themes on which they focus
are: social accompaniment (schools, regional integration centers, etc.),
accompaniment in asylum procedures (Red Cross, lawyers...) and health
and medical accompaniment (visits to the doctor in general, gynecological
check-ups, family planning)..- Digital literacy.
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The Association offers computer courses ranging from the use of a
computer by people who have never had that experience to the teaching of
more complex tools such as web development, web integration and web
design (Sirius project), through the provision of office automation courses.

With the staff at the hosting institution

5. ITALIA (Turin)
31

CPIA 3 Torino (Observation)
February 2019
Integration/education through linguistic immersion, ICT and social
work
CPIA 3 Torino is a complex of adult education centers with branches
in Moncarioli, Torino Braccini, Chieri, Carmagnola, Mirafiori and F. Aporti.
They have a wide range of integration programs for migrants, especially in
the field of Italian language teaching.

Logo del CPIA 3 Torino

With the Italian coordinator and teachers

1.- Immigrant teacher support in unaccompanied immigrant classes
32

We observed the importance of having a teacher from a country of
origin similar to the immigrants in the classroom to calm the atmosphere,
help the students' concentration and results, as well as to reinforce
emotional bonds, since even the physical contact between the assistant
teacher and the students has a positive effect on the whole educational
process.
2. Use of Tablets in immigrant literacy classes
The use of this type of technology and all the alternatives it offers
makes the language learning process a fun and personalized way to
motivate students with complex characteristics in terms of follow-up and
regular class attendance. In this way, the acquisition of new knowledge is
stored personally and the student himself can review and observe the
progress recorded in his file, edited according to his preferences.
3. Adaptation of CPIAS to migratory circumstances
The Turin area is faced with the problem of the irregular arrival of
immigrants, mostly refugees, during practically the entire school year. This
requires an enormous organizational effort and dedication on the part of the
teaching staff, who wish to ensure the prompt incorporation of this group
into the labor market and society in order to achieve a positive integration.

A stop on the way

4.- Literacy classes by level
33

The literacy classes separated by levels make the integration of
immigrants faster and more effective. In these groups we saw both male
and female immigrants learning the Italian language from the most basic
level. Within this type of teaching we visited several of the CPIA3 Torino
sites.
5.- Visit to a reception center for migrants in Carignano
During this visit we had the opportunity to see a reception center for
immigrants seeking asylum. This center provides them with all kinds of
resources, including decent housing, so that they can integrate into Italian
society at all levels.
6.- Exodos exhibition in Santena
During this visit we were able to see an excellent photographic
exhibition showing real images of the life of refugees in Italy: from images
of disembarkations in extreme danger to images of these people in their
jobs, once they have fulfilled their dream. In general, we saw very striking
photos of the reality of these people and their odyssey to reach their goal of
finding a better life.

Exposición Exodos

7.- Italian network of popular culture
34

In Turin, we visited the headquarters of the Italian network of
popular culture, an institution that promotes the transmission of cultural
values from generation to generation. It houses, among other documents,
an immense sound archive of voices in which the participants were able to
record proverbs, poems, etc. in our own voices and in our own language. It
was an interesting experience of immersion in the oral tradition as a vehicle
for the transmission of cultural values.

At the headquarters of the Italian popular culture network

8.- Closing event

Farewell dinner
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6. FINLAND (Vaasa)
VAMIA (Observation)
April 2019
Vamia is a grouping of three public educational centers: Vaasa
Vocational

Institute,

Vaasa

Adult

Educational

Centre

and

Regional

Apprenticeship Training Centre. These centers offer numerous vocational
training and adult education programs. Within the latter, a specific program
for the integration of adults from other countries is offered. In addition to
the program for migrants, other practices and resources at Vamia also
caught our attention that are quite different from our day-to-day life and
that we were able to observe on our initial tour of the campus. We will try
to include some of them below, as the Finnish education system is
considered one of the best in the world.

Hallway

FIRST IMPRESSIONS
1.- School days without bell
The school day at Vamia runs smoothly, without the sound of the bell
that usually marks the beginning and end of class sessions. Both teachers
and students go to their respective classrooms and remain in them until the
scheduled time. Class periods last 45 minutes.
36

2.- Students and hosts
The open day at Vamia is an excellent opportunity for students, from
other schools and educational levels, to visit the facilities and receive
detailed information about the different educational options available to
them when continuing their studies.
In addition to the theoretical aspects of the Finnish education system,
potential students have the opportunity to witness real and practical classes
involving students who are already enrolled.

Workshop

On the other hand, it is worth mentioning that these days have
student volunteers, who accompany the different groups of prospective
students during their visit and attend to their needs in a closer and more
accessible way. The volunteers wear distinctive identification to facilitate
assistance and encourage questions in case they are needed.

3.- Open learning spaces
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Open learning space

Vamia has numerous open learning spaces where students can go,
either accompanied by their teachers or individually. These are pleasant
spaces, located in the common areas of the buildings, and are equipped
with the latest technologies. These spaces provide a different learning
environment within the school itself, complementary to the traditional
classroom, but more dynamic, open and flexible.
4.- Play spaces in the corridors
Vamia has numerous recreational spaces where students can relax
between classes. These spaces have a wide variety of facilities, for example,
simple spaces with sofas and comfortable tables where students can study,
review or read.

Rest area

Also sports areas, with foosball tables, billiards, table tennis...
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Foosball space

Tennis table

even Pilates balls for relaxation.

Pilates space

5.- Integrated nursing and first aid facilities
Vamia has a full range of first aid equipment in its aisles, including
defibrillators and transport stretchers.

First aid kit
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In addition, they have a doctor on staff who is present three days a
week and the rest of the days, on call, as well as two nurses to be able to
attend to possible incidents. There is also a psychologist assigned to the
orientation department.

On our way to the Nurse Office

6.- Investment in support and cooperation of student and faculty
assistants and assistants
It is really impressive the enormous human support that the
educational community has and that notably favors the educational
evolution of the students. Counselors, nurses, a doctor, a nurse

with a

psychiatric specialty and support teachers provide personalized attention to
the students and the attention to the different problems that may arise.
7.- Equipment
All the existing material is in perfect condition and the equipment has
the latest technology. Great care is taken not to have obsolete material.
On the other hand, they have their own advertising department,
which is responsible for decorating the corridors and rooms of the center, as
well as designing advertising brochures. For this purpose, they have the
equipment of a good printing company.
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Advertising facilities

They even have their own audiovisual recording studio to conduct
interviews and create audiovisual advertising material.

Recording studio

8. – Hallways… What a silence!
In the entire center is surprisingly quiet and peaceful; in fact, the
students are either reading, using the open learning spaces, or doing
puzzles at the existing tables.

Students in hallways
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Board games

EDUCATIONAL PROGRAMS
1.- The curriculum for the integration of immigrants
The curriculum for the integration of immigrants is very complete and
includes not only the Finnish language, but also the Swedish language as it
is an area of cultural influence of this neighboring country. In addition,
there are other subjects that are part of this program so that the attention
to the adult immigrant student is complete. As for the students, they
receive state assistance while they are in the integration program, so it is
not a problem for them to attend these classes. In general, everything we
could observe in this institution contemplates education as a holistic process
in which the wellbeing of the people is taken into account. This leads them
to have a social services program available to all students. The staff they
have is:
. 10 counselors.
. 7 special education teachers .
. 4 social workers .
. 5 nurses .
. 1 physician .
. 1 nurse specialized in Psychiatry.
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During our visit we had the opportunity to meet with teachers, social
workers and, of course, migrant students. Among the latter we found a
large number of students from Latin America, who told us in Spanish about
their experiences as migrants. It was a very enriching experience.
2.- The program “Learning by doing”
At Vamia they have a program whereby students learn while they
work. Thus, we saw the construction of single-family houses built by the
students under the guidance of their teachers. Once completed, these
houses are sold to private individuals.
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7. UNITED KINGDOM (Oxford)
The Chain Foundation (Curso)
“Shakespeare in Europe”
September 2019
Effective communication and use of technologies in the classroom
through the performing arts.
Course held in Oxford in September, 2019. Oxford is the perfect place
to take this course as the city offers an idyllic setting for any academic
adventure and especially for the study of Shakespeare.
Even the accommodation made us feel like university students again.
We stayed in a college, where the guests were predominantly university
students of all ages and nationalities. Getting up in the morning and having
breakfast in a wonderful dining room full of history made it even tastier. In
addition, we were able to enjoy its rooms, such as the theater and its
splendid gardens, where we carried out some of the activities of the course.
But also London, the city of Oxford, its surroundings and Stratford became
stages to represent Shakespeare.
Of course, the language used during the whole stay in Oxford was
English. The linguistic immersion was total, living all day long with the two
teachers of the course, who are to be congratulated for their extraordinary
work. They made us become the characters of the play "King Lear" every
day.
We enjoyed all the activities carried out using English as a
communication tool. Every day the teachers surprised us with such fun and
interesting activities that we became students enjoying them. Activities that
we are already using in class with our students, making them participate
with pleasure and improving their level of English. Vocabulary activities,
interpretation, story construction, interviews, creation of advertisements,
etc.
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It is worth mentioning the good atmosphere that has reigned
between the participants and the teachers during the whole course. There
has been not only a cultural exchange but also a gastronomic one. We have
tasted different traditional British dishes but also dishes from other cultures.
As we intend this experience to have continuity, our goal is to carry
out the adaptation and staging of two of Shakespeare's plays. Of course
"King Lear", the play we have worked on during the course, and "A
Midsummer Night's Dream". The city council is going to lend us the theater
for its representation. With this we would achieve the main objective of the
course: the theater as an "educational weapon" and one of the best ways of
learning.
DEVELOPMENT OF COURSE ACTIVITIES
1.- Arrival
After settling into our accommodation "Lady Margaret Hall", we had a
welcome dinner where we met the teachers of the course and the British
gastronomy. We started our linguistic immersion using English as a
communication tool.

Típical breakfast in the college we stayed at.

2. –Theater workshop
Here we carried out several activities that served to "break the ice"
and to get into the world of Shakespeare. We also visited some emblematic
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monuments of the city: Bodleian libraries and Ashmolean Museum, from the
perspective of Shakespeare's chosen plays.
Finally, we had the first performance of the play King Lear.
We had our first performance of the play King Lear.

Learning techniques ofr our play

Visiting another college in the city of Oxford

3.- Visit to Stratford-upon-Avon
The purpose of this visit was to learn about the history of the famous
playwright. Shakespeare was born here in April 1564.

We started at
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Warwik Castle where we undertook a series of activities that would lead to a
second performance of another scene from King Lear.
We enjoyed touring the town and delighting in the Tudor architecture.
We visited Shakespeare's birthday house, where his parents slept, where
they cooked, where the rest of his siblings slept, where he used to write....
We also visited Anne Hathaway's house. This is the house where
Shakespeare's wife, Anne, lived before marrying him. A place where you
can breathe an atmosphere of tranquility, ideal for another of our
performances. A house full of history where up to 13 generations have lived

In the garden of William Shakespeare´s family home
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Drama activities in this beautiful park

One of our moments in Shakesperare´s birthplace

4.- Walking on the outskirts of Oxford
We started our walk along one of the beautiful canals that led us to
the countryside surrounding the city of Oxford. During this tour we did
different activities: with our eyes closed and guided by a companion we had
to guess the different obstacles that we found along the way, using the
landscape as another element of the activities. We arrived at a restaurant in
the middle of the meadow where, continuing our immersion in British
culture, we tasted the typical "fish and chips". In this idyllic place, a vast
meadow, we reenacted another scene from our favorite play King Lear.
5.- London
We visit the area of Southwark and London City. We attended a
wonderful performance of "A Midsummer Night's Dream" at the iconic Globe
Theater, a replica of a theater built in 1599, where Shakespeare performed
his most famous plays.
After the performance and in a magnificent park nearby, we continue
with our staging of King Lear.
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To end the day, we attended the performance of the play "The Great
Gatsby". We were immersed in one of Gatsby's famous parties where the
actors interacted with us, the audience, an unforgettable experience!

At the Globe Theater where we attended the performance of the play Midsummer Night Dream.

The team on Millenium bridge

At a market
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Our means of transportation.

6.- Closing event
In the beautiful gardens of the college where we were staying, we
carried out a final activity which consisted of making a promotional video for
our play King Lear. We worked as a team, coming up with ideas and
choosing the key moments of the play. It was a motivating and satisfying
experience.
With the presentation of the diplomas we ended the course, thanking
the wonderful teachers, Fokko and Ed, for guiding us through this wonderful
stay. We shared a typical British meal where we had their famous "pies".

Getting ready for our final performace of King Lear
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The group with our diplomas

Our evaluation of this course is tremendously satisfactory. We have
learned to appreciate Shakespeare's work and his influence much more.
And when we return, as always, we evaluate with the project
coordinator.
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8. FRANCE (Fleury des Aubrais)
Lycée Professionnel Jean Lurçat (Observation)
September 2019
Development of professional competencies in multicultural work
environments.

Arriving in Paris

The mobility carried out by our group is focused on the observation of
the different organizations, associations and educational centers working on
the social and educational integration of immigrant minors.

At the school door with the headmaster and teachers
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In our experience in Orleans we would highlight:

1.- Reception classes, with a duration of one year, carried out in
different associations where they are trained at a linguistic level. French law
requires them to pass a language level test.

Work meeting

In class
2.- The Information and Orientation Center (IOC) receives
immigrants and from there they guide and evaluate them in order to be
able to access existing resources. This is where they evaluate whether or
not the minors have ever attended school, their knowledge of the language,
and all the possible problems derived from their arrival in the country.
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In class

3.- Olivet Solidarité is a non-profit association created by retired people,
who dedicate part of their time to help any person, mostly migrants. They
provide food aid, language training workshops, material aid (books,
clothes...), handicraft, animation, coexistence and sports workshops. In
addition,

they

have

retired

professionals

who

help

them

with

the

administrative procedures necessary to stay in the country. They have a
large hall where older people play chess, migrants learn the language and
young people take part in decoration workshops. This association presents
its most recent project in which more than 100 families take in homeless
children. The members of the association accompany these families giving
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advice

and

support

for

the

successful

integration

of

the

child.

Work meetings

2.- COJIE is a collective of people who dedicate their time to help migrants.
They receive financial aid from the state to help migrants over 21 years old.
This collective organizes demonstrations, makes social actions to change
the system in France, claims in different organizations and tries to keep the
group together fighting for their rights.
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Work meeting

5.- The Lyceé Jean Lurçat, a center of secondary education and
vocational training, it was striking for our group that this center has a Social
Worker who directly attends to the immigrant students who arrive at the
center, she also has the disposition to award scholarships of material for the
students, which are financed by the center itself. We were also surprised
that they have a nursing service during the whole day.

Workshop
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Talking with students

On the other hand, in the Collège Etienne Dolet, we visited two
classrooms of the center, a novelty for us, where they received in a
classroom children under 18 years old who had no knowledge of the
language (working at different levels and ages) and another classroom
where they receive those over 18 years old who have knowledge of the
language, it was very interesting to participate in these classrooms and see
how professionals work with such cultural diversity and a total lack of
knowledge of the language.

Observations
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With students

We had many days in which we were able to learn about
different ways of working with the arrival of immigrants, focusing our
observation

on

the

educational

system,

the

associations

and

organizations that we were able to meet were very interesting.

Administrator explaining the structure of the school
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In class

With teachers and students
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In class
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9. ITALY (Palermo)
The Chain Foundation (Curso)
“Sicily, a chain of civilizations”
February 2020
Cultural heritage: definition and implications
The main objective of this course was to explore cultural heritage, not
in isolation, but as the result of a chain of civilizations. Being more aware of
this

fact

undoubtedly

favors

a

better

development

of

intercultural

competence. To begin with, we started our learning route in the city of
Palermo and discovered the sometimes hidden traces of the city's cultural
heritage. Later, we left the city to explore other territories that bore witness
to the passage of many civilizations throughout history. Below, we will
detail what we discovered and what our experience was.
1.- Tasks for the participants
Before the mobility, in the previous days, the participants registered
in the course platform to introduce themselves and describe to what extent
our environment is multicultural, what our cultural heritage is, etc.
Once in Palermo, and upon arrival, in the first working meeting,
participants were given several tasks:
. the first one was that each participant had to select some historical
character, among those we were going to discover during the course, and
prepare a small dramatization to be performed in a suitable environment
during the course of the days. In this way, as we visited emblematic places,
a participant would transform himself by surprise into that character and
speak to us in historical context. It turned out to be a fascinating activity
that transported us back in time and brought a very different dimension to
learning.
. The second was for each of us to draw some of the scenes,
landscapes, objects, constructions that we liked the most or that caught our
attention for some reason.
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. The third was to translate a poem by Michelangelo Balistreri about
the Mafia into our language. We would read this poem in a group with the
author, so that we could appreciate the beauty of poetry in different
languages.

Corners of Palermo explained by the teacher

2.- Palermo, melting pot of influences
Our first activities focused on discovering the many cultural influences
of the city of Palermo, starting with the Kalsa district, built in the early
nineteenth century, was one of the first Arab-built towns in Europe. On this
visit, we also walk through the markets of Palermo, which are a mosaic of
colors, aromas and flavors of local products. Many of the stalls retain a
traditional air that can be seen inside the premises. Making a stop along the
way, we took the opportunity to buy something to eat.
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Markets of Palermo

3.- In the footsteps of the Normans
The Normans also left their mark in Palermo. They arrived
with Roger I, who conquered the land from the Arabs in the 21st century.
Roger II made it the Kingdom of Sicily. The buildings of Norman origin are
very present in the city and in the province of Palermo. In this context we
visit the Palazzo dei Normanni and the Capella Palatina, as well as the
cathedral of Monreale, which is one of the best works of Norman art.
4.- From the Greeks to Garibaldi
Discovering the traces of the Greeks to Garibaldi, passing through the
Etruscans, Phoenicians, Romans and Elimos, was another of the exciting
challenges we faced in this course. To begin with, we took a small boat to
the island of Mozia where we visited the museum and the archaeological
site of Phoenician and Carthaginian heritage. We then visited Marsala and
the archaeological museum.
We also visited Segesta and Selinunte, where we were able to walk
through the archaeological remains that transported us to the time of
splendor of the Greeks.
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Visiting the archeological sites

Finally, in Marsala, we delve into the history of the nineteenth century
and the landing of Garibaldi with his Mille, an event that marked the
beginning of the unification of Italy.
5.- Sicilian society in cinema, literature and opera
The Leopard, The Godfather, and other films shot in Palermo, reflect
Sicilian society in different ways. We visited enclaves in the city that served
as film sets and, of course, we delved into the footprint of the Sicilian Mafia.
The activities related to this theme were among the most emotional for us,
since we had the opportunity to meet and share time with people who fight
and have been victims of this scourge, such as a niece of the magistrate
Paolo Borsellino, murdered by the Mafia in 1992, or the Sicilian poet Michela
Rinaudo, known as Lina La Mattina. From the hand of all of them we
understood the pain caused to generations of Sicilians.
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Painting dedicated to Paolo Borsellino

And finally, we closed this course with an opera buffa concert at the
Palermo Opera House. It was a pleasant experience that allowed us to get
to know one of the most iconic corners of the city of Palermo from the
inside, a privilege that completed our visit and that has remained in our
memory.

In the hallway of the Opera of Palermo
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6.- Closing event
At the closing, the participants showed the group our drawings and
expressed what had inspired us, along with an overall evaluation. Overall,
the course was for us a great immersion in cultural heritage and a lesson in
the value of tolerance. Unfortunately, it was also the prelude to a long
confinement due to the pandemic, which started only a few weeks after the
end of the course. Nevertheless, the relationship between the participants
and the organizers still continues and has borne tangible fruit, as we will
explain in the final chapter on impact and dissemination.
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10.

SLOVENIA (Rogaska Slatina)
LJUDSKA UNIVERZA ROGASKA SLATINA (Virtual observation)
May 2021
Integration of immigrant women and collaboration between
organizations
This has been the only activity of the project that has had to be

developed virtually due to the impossibility of traveling because of the
pandemic due to COVID 19. For this virtual mobility, a wide variety of
communication tools have been implemented, ranging from the use of
email, whatsapp groups to videoconferencing tools. A learning plan similar
to the one that would have been carried out face-to-face, but in a virtual
way, has therefore been elaborated. Ljudska Univerza Rogaska Slatina is a
cultural and educational center with an integration program for immigrant
women. Moreover, it is an organization belonging to the National
Association of Adult Education Centers, which is of relevance for observing
collaborative actions between different organizations.

Logo of Ljudska Univerza Rogaska Slatina

1.- Preparation of the virtual mobility
Although all mobilities have had an intense preparation phase, in this
case, given the virtual nature of the mobility, this phase has had greater
relevance. Our objective was to organize a mobility, for the participants,
with the necessary quality and that fulfilled the basic objectives established.
For this reason, the Slovenian and Spanish coordinators agreed on a virtual
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learning plan by e-mail. In addition, a preparatory wahtsapp group was
created

between

the

participants

and

the

Spanish

and

Slovenian

coordinators, through which initial information was provided to the
participants about the learning program, virtual mobility, Rogaska Slatina
and Slovenia.

At the preparation stage we created a whatsapp group

2.- First day of the virtual mobility
The participants introduced themselves by means of texts and videos
that were posted on the whatsapp group created during the preparation
phase. These messages served to start an initial exchange of impressions
about mobility.
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A few presentation videos

3.- Second day of the virtual mobility
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The Slovenian coordinator provided us with relevant information
about LURS, its history, structure, objectives, programs, and within these,
especially the programs for the integration of migrant women.

Mojca Mukovic (coordinadora eslovena)

4.- Third day of the virtual mobility
The Slovenian coordinator focused on adult education in Slovenia, the
integration of migrants at the national level, and collaboration between
organizations, of which LURS is a member of the Slovenian National
Association for Adult Education.
. Adult education
As far as adult education is concerned, there are more than 30 socalled "self-study" centers throughout Slovenia. These are centers that have
the necessary technological resources free of charge.
Education for the elderly is also very interesting. They have a flexible
system of courses ranging from cooking, languages or any other subject of
interest to the participants in these programs.
. Integration of migrant women
The social activation program for Albanian women, mostly wives of
Kosovo workers, has particularly caught our attention. This program is cofunded by the Republic of Slovenia, the European Union and the European
Social Fund. Within the program, women are prepared to improve their
linguistic and social skills in Slovenian. This program facilitates access to the
labor market for these women.
70

5.- Fourh day of virtual mobility
Once we had studied the information, the participants asked
questions in the whatsapp group. These questions were mainly focused on
the topics of migrant integration and adult education. The Slovenia
coordinator answer all these questions by means of the whatsapp group as
well.
6.- Fifth day of virtual mobility
On the fifth day we held a videoconference between LURS director
Lidja Sovinc, the coordinator Mojca Vukovic and the participants in Vicar. In
addition, we were joined from Ljubljana by the president of the Slovenian
Association of Adult Education Centers, Mr. Bojan Hajdinjak, and even by
Spanish-speaking staff of the association who gave a presentation on the
Popular Universities system in Slovenia.
This videoconference was of great importance in order to clarify some
doubts that arose during the week and helped us to better understand the
functioning of Adult Education in Slovenia and the integration of migrants,
especially women from Kosovo, Bosnia and Russia, who are the most
important minorities.

A moment during the session
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11.

IMPACT AND DISSEMINATION
We will begin this section by highlighting the achievements of the

project in terms of its design and fulfillment of the objectives set out in the
application form.
- Historical perspective of cultural values: all cultures are the result of an
exchange.
- Educational perspective: participants have been able to observe many
teachers in their daily practice in other countries.
- Entrepreneurial perspective: participants have seen how entrepreneurship
is practiced in other countries and in areas closely related to cultural values.
- Artistic perspective: theater, music, painting, cinema... the arts in general
have played a very important role as they are all fundamental vehicles for
the transmission of cultural values.
- Social perspective: the participants have been able to observe integration
programs in which migrants are not only taught the language of the host
country, or other relevant subjects, but are also accompanied in their
integration

process

at

all

levels

(accommodation,

legal

advice,

employment...).
From all of the above, the participants have learned and acquired
tools that will be useful in our day-to-day work, as well as a deeper
knowledge of Interculturality. In addition, these results are already being
materialized

in

a

series

of

activities

of

immediate

impact

in

our

organizations. We are confident that any improvement we have as a result
of this project, no matter how small, will impact and act to improve our
lives and the lives of others.
For this reason, we are going to tell you about some of these
improvement proposals that are already being carried out, even though the
pandemic has made it impossible for us in many cases to continue in the
desired manner.
1.- The mobility diary
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The idea of this diary arose from the multitude of stories and
experiences that we participants told our colleagues when we returned from
each one of them. The way in which we all agreed on the personal and
professional enrichment we had experienced during the mobility inspired us
to write down, in a collaborative way, our experiences, not as an impersonal
report, but rather as a diary.
2.- Intercultural Encounter
The first two mobilities (Italy/Cilento and Turkey) inspired the
participants to organize an intercultural meeting in which not only the
organizations of the consortium participated, but also other adult education
organizations

and

associations

helping

migrants.

On

this

day,

the

organizations contributed traditional foods from their countries, handicrafts
and general information about their activities. The event, which was held in
December 2018, took place in the theater-auditorium of Vícar and was very
well received.

Instantáneas del Encuentro Intercultural

3.- Project Erasmus+ Right(s) for Women
The mobility to Turkey resulted in participants deciding to further
deepen the European dimension of education through a theme with
intercultural connections. This project is called Right(s) for Women and is
already a reality.
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4.- Collaboration between organizations
As a result of the collaboration established during the mobility in
Turin, the IES La Puebla facilitated the collaboration between the Official
School of Languages of Vícar with the CPIA 3 Torino to start new KA104
mobility projects between them, given that the educational characteristics,
as well as their centers of interest were propitious for the learning by
observation. These projects, fortunately, are also a reality today.
5.- Increase of the Erasmus+ team in IES La Puebla
The dimension and scope of this project, with 45 mobilities and 9
activities, has had a very direct impact on the interest in the teaching staff
to collaborate in Erasmus+ projects, which has created a solid team of
professionals who work regularly in various projects enriching, in a very
important way, the quality of teaching and the European dimension of
education in our center.
6.- Educational exchange with a German center
The mobility to Palermo had, among others, the result of the
beginning of an educational exchange, at the moment virtual due to the
circumstances, with the Goethe Gymnasium in Hildesheim (Germany). For
the preparation of the activities, a whatsapp group of English teachers from
both centers has been created to facilitate fluid contact in terms of
suggestions and planning. This year (academic year 2020/2021) the
exchange between students, which has focused on the 1st year of
Bachillerato, has been entirely by videoconference.
7.- Collaboration with Lycée Jean Lurçat
This project has also served for the IES La Puebla to serve as a host
center, for 2 consecutive years, for French students of Commerce who have
done internships in the municipality of Vícar.
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Noticia publicada en el periodico digital noticiasdealmeria.com

In the preparation of this activity, the town council of Vícar and the
association of Moroccan immigrants At-tawba were also involved, as an
example of collaboration between organizations.
8.- Shakespeare Theater
The English teachers who took the course in the United Kingdom, upon their
return, started the preparation and staging with the students of two of the
plays they worked on during the course: King Lear and A Midsummer
Night's Dream. To do this, they made a basic adaptation of the plays to the
level of the students, they met with them for the distribution of roles and
tasks, and even the theater-auditorium of Vícar was already reserved
(provided by the town hall) for this function, which was planned for the end
of the course. Unfortunately, the confinement of March 2020 paralyzed this
project, although we hope that it can be fulfilled in the near future.
9.- Commemorative book of the 10th anniversary of Erasmus+
projects in English
The

experiences

lived

with

the

project

New

Challenges

in

Interculturality for Lifelong Learning, and the idea of compiling them in a
mobility diary, also led us to celebrate the tenth anniversary by compiling
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the experiences lived throughout the 10 years of Erasmus+ projects
developed in IES La Puebla.

In this book we talk about how this project

inspired us, how it influenced us and, of course, we include many of the
aspects related to the objectives, the development and the results obtained.
The book is entitled Nuevos Retos en Interculturalidad: 10 años de
proyectos educativos europeos en inglés y un viaje virtual a través de las
nuevas tecnologías (M. Martínez and M.A. Domínguez, 2020), and is
available on the website of IES La Puebla www.ieslapuebla.com.
10.- Dissemination work
The dissemination work, as it could not be otherwise, has been
extensive, both on the websites of the project, the city council, IES La
Puebla, social networks of all organizations, etc.. The IES La Puebla has
created a specific account in social networks such as Linkedin, Twitter,
Facebook,

Instagram,

or

Epale,

under

the

generic

account

of

erasmuslapuebla for Erasmus+ dissemination in which you can find all the
important news of the project. All the news in this account have a bilingual
Spanish/English format that makes them easily recognizable.
Occasionally, digital newspapers have also echoed activities related to
this extensive project and digital channels have been reinforced over faceto-face ones due to the pandemic situation.
New Challenges in Interculturality for Lifelong Learning has ended but
the work and spirit that made it a reality continues. We will continue to
work from our respective functions to further deepen this subject, which is
as fascinating as it is necessary. Many thanks to all the people and
organizations that have made it possible.
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